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https://www.sid.ir/search/paper/%20%D8%A7%D9%84%DA%AF%D9%88%DB%8C%20%D9%84%DB%8C%D8%B3%D8%AA%D8%B1%20%D9%88%20%D8%B1%D8%A7%D9%86%D8%AA%D8%A7/fa?page=1&sort=1&ftyp=all&fgrp=all&fyrs=all
https://criticalstudy.ihcs.ac.ir/?_action=article&au=73430&_au=Amir++Zand-Moghadam&lang=en
https://criticalstudy.ihcs.ac.ir/?_action=article&au=80432&_au=Faranak++Eslami&lang=en

16

03 ol &l s, 5l o e 9 )l (Al eal Glas, 5l 4 L (e
22 05T (o)l sl 4 Oluyie &7 3,550 op S 5 Gl o WS
s,y g5l aie )y oS Lhags i s .Sl SUS1S 5 (s5le Colad Sl g 53 (s gad
4 (Zand-Moghadam, 2020) Al (umlodd ploil (s O olid b o
Sbr gl 01550 (sl (g li s shate 215 el 53 (peomadl 5, 555k BB (g 2
o S5 5 Ss) Camolr 55 SLS1E 5, S Ay S ol 4 g S s
Y @ 5 bl Ll s 555 3, Shes (o 5L 30k 4 S
SN L ol en 5 gome a5 505 S0 s p & B (re Sl a0 e
2 b Ol aT )b by glate 15 o)y 085k 5 SU51A slas, Sl
e 3,05 b 0T awlie 5 alginde 5 5, (Wl S AS w Wg
3515, 0L ol

od9R 9 F

Rl X gt ¢

5 eli8 gleyss Slal b SaeT ey Avetagn cpl s OB S oS s
Sy 53 She o 53 ()l 0L S0k & Jskie &5 Wi L)) el
a1 ol ¢ SLbLL andle o&iils 0l g5 (S pake oils g yl6 0L 55 8T
bl 8o a5 Sl s 53 (6 S g S8 4 5 s g (6 5le o 8S15 S
2 6k GlajiS 55eT (sl es 8 ki el (A S o585 e o
33 055 S el )55k B elen 4 Hsme G sy Ol
55 B el pen 4 e IS 2sy sl o S b RS s
S ol pon 4 T gy 4 S SRS 35T ‘s 055§ 3k s

& o o G sl ST 35T cpoler 05,8 5 SUIE el 3,5 5L


https://criticalstudy.ihcs.ac.ir/?_action=article&au=73430&_au=Amir++Zand-Moghadam&lang=en

17

55 JL PO B Y o 55T 0L s 05b 0 885k a3, 5555k 4] ol yan
Cp A YO (L ¥ BYE s do 3 (YO B Y s Ao S AYA S Ll
sl dizils J PO B FY o do )3 1Y 5 L Fr B o ds s Y0 (JLu ¥O ¥
L;ﬁfaﬂ);%j.u;ﬁuﬁ‘\')vslsf/\‘}»uu:ﬁ,;i,;amdﬁouyT
v~)dg,odjlob,;\{dsl,ooﬁGuswdug.:iﬁ,-\w‘ﬁra.wm@;‘uw
OL5 b gbn (8 V) (oo Jsl 05 b GLd cGEY) 52,1 ol 0L b skusTly (Gl
t ol (oM ) biuke Hle 5 GaV0) ope Jol OL5 L g mae (& 10) 53,1 Ul
(B OL5 50T 0p55 £ sl 55 015 saT )b (o )lebl 555 Gb sy (&Y

A3 (65 90T ) 3 ol LS ail o131yl

o9 Hlpl Y.y
JeoSS 03a3T 51 cbaosls 5T mex 5 as onl (ol S @ ol oo
(Tajeddin et al., 2012) 01,8 5 p Wb O g5T (cu b abums & o 125 ozl
O30T s Olge @ anlllas glgzl 5o 5 Os5T iw Olge @ addlas gluzl j5 oo
b g s 8 5501k sy 15 510T bl 5 (2155 € 05037 ool Il . o3lind
) ot &G L g o San ez 5 Sl sl b e 5 A dez 5 gy 0L
53T BN sy p s e gl W58 ISl s 5 0T (ol g
O9a5T 4l %\ﬁjldw\jw.\i‘gu?g}&l# R PO - A Py I JP
G 8w me Canbse VO el OsasT pl i esleT Lol 6l 2l sl
@S o s Loalge O,k 1S (ol o s plode 55y (aul )
O 315555 5 Bkl o |y b go ol 51 S0 8 sy o O3 50T )6 .5 ouls



18

ool ‘_5)57@? RIS
u.:&ul)}»_\/u}g-)\g- )J@MJJ}&}L{ x;i}' GMJJ{)}E;»QM:JM J‘):

53l gy S S w55 Ol el e )b ity shite 215 sl ) g
3 ks DB s 53 (5,8 6 g0 S 4 Sl o 55T (e B AY (] e
— B ey Soler p s s R IR 058 Ller 4 B3l Spse 4
IS G slite 4 (i O JeaSS 00T iy 5 s Il 01T
S a algde o3 wwl s kS gl iS W s T sl ki
2 05T o ki 05 8 Sler o 4 e s dl o 3505 g OT 51 ey s S
555 de ki gla iS" win 53 555 53 5 GI4S> (o hedr 8 e 4055 Hler
Jsles,8 33 53 Al sde 53, clmuls5s (LS Gla 28 35507 Ly i 50T
ol e ool et eslinel IS 5 3y e IS BT e 092
- My cwlul Gl 015 TOb) & S, s s b (Ellis, 2003)
o by GUSIE 3,5k e 05,8 535 2S5 sl Jsl e 8 s S
5 ) e s a en poler s e 038 3 S Sla S 5T s S
09,8 33 kin S o dd g cmlisl Gl le O 50T )b 45 S5 53 5 35 (e
3 L sai e S3bs SUSIE 3,55k pler 05,855 5 2S5 2L e

s 5 8015 50T g6 51 o 25 0Lt oSS 0905 T g (o35 50T 033 JooSS

Bodld i gy .£.T
Plode 555 0l g ys S Gl 1S A5 (a3 0 e st 4 s ol 5

e Sl 0l eSS 0peT s OB S oS s e
3 Sdes sl gy b o Skal lols e ol Ad oslizl (Taguchi, 2006) o S

35 plel (Sl (L) bbd 4 o,k gl S cwle W5 s 015 T0b;



19

paaiia & Sans satd g oo Dlajar Ll (o 5 0LtiS S5 05057
s A8 8 S 4 e e Olgie 4 3 3 WET (2 86 e b &8 it shate
0305 Ol pad (ot (Strod b 0y oz 35 58 0 035 Ol a2V (Soen
350 ) 55 48 AT ey TAY 5UR0 5w OgeiT e 5 O3] Sl 5 s
B 31038 e ol 5 Sas amlie () p Sl SEIL 3y (5)l3kme SV
05051 m 3 05037t 02 038 2 3 Shes alie s S (5 05057 ) OlseT
ka6 ST BT i ki) LS S S SIS a Wy
A5 aeglie (sl b oS Guilyls ot 05037 55 5 (oS (Sl 28 a5t
G5l S i) O30T 5 i 03 038 Jler b5 (WS sla S

LS eslaa! (L;)L:éf L;Laui.'f A g5 ety e ¢ ngl:.&f Lgl.aui.'f

o9 Slbasl £
5 SWILE byl SU1 L ol pen e lSS 5 Sy U ey Hshe 4

5 5y Wl gtys S RS A W5 s sl bl NG Sse 25 L
5 el 50 R (slaesls 05 sl e 55005 L 0T alie 5 ool yde
5 eSS 5,8 5 (e V st 53 &S shailen Il 48 15 )
o lmglin O155aT s 0 g03T m 5 0sn3T R Sl o 255 2055k
o Sl ke &8 o 3 e Sy BO/DY 93T i Sl el S0le 123
05T SOl ol Oog Hlolime jaseis Gl og 4Bl ol 31 /A0 @ O gl
= 3 05057 i Ol Ol (g lslime Ol oS sl OLid 5 O] Ll eslinl
o yoit 4y e 2SS ojjf 23 e [P<e/+0 &(Y4) = —#/Y0] 5,15 545 903
35 BAN) 03037 g 5 OV/+ ) 0 505T iy Sl ke alie b SL315 5,555 5L

et 4 [P<e/00 d(18) = —1+/48] dd odalive (g lskiae CoDs| (ki (gla ,iS



20

23,5 53 PYIRO) Oga3T w5 OV/+ ) 0g03T oy Sl Kk dlin b e 5
S[P</00 d(V4) ==4/Y0] SU31,5 3,550 ol jan @ (kS la i8S iw JijeeT
S g sl 058 53 BYIAY) sasT s 5 OFIYY) sasT S Sl ed ke
S 135 edalise (isy 03,8 Chbys [P<e/a0 d008) = — #/0V] o S 3L 3,550

41554 9 Ol ad pl Ol (6 ylaline (oD

G (Sl 5 A8 38 03,5 slez UgadT 9 0gedT S DIy o JF Oge3T ) osled Jou

Paired Differences

(%]
=) 9 i
C 95% Confidence @ " =z
~ g g g
;Iu"' =3 — Interval of the o o ;
5 - 2 5 )
k= Difference % 2 <
c — = =] a
- T - =} @
° =
@ @
preTBLTrecast —
14 RYAE _o/04 REVAR VY e TN SAJE ) Caia
postTBLTrecast
" IRVAL preTBLTmeta —
SAJAS AY/E AR £/4Y NV Y Ciia
postTBLTmeta
\a preTraditioalrecast —
S8 _g/o. CAE JAY ¢V _/ge Yo Caia
postTraditionalrecas
V4 preTraditionalmeta -
-4/Yo _0/AA _a/¥Y JJAY YA K7 £ Caia

postTraditionalmeta

31es 8 Sler 2 05T m 5 0s05T Shey Slped o & A3 (o 0l VL Ui
035 OLSS oL bl slate 4 anlsl 53 5505 3935 (g ,lskime Dol O gaT uny6
355550 4l s A5seT ga s 5l S 5 05T 53 035 sler O15saT o )b el
S5 awlie 5550 (One-way ANOVA) & Lo byl Judoss 51 eslizal b &l e

03,5 Slez opl om & sls Ol (Y J,,\?m;a{gw;g,l,‘},uo,ﬁﬂ@m.af



21

— B 5 gy (gbalme gl 3y 55 3L Gl 5 S50 T S S d e 43 01550 TOLS

(P>/00 F=1/\Y) Cul

ST Sl s 09031 Sy 50 0 (il 519 Wl 1Y 05k Jgur

Sig. F Mean Square Df Sum of Squares
/3 Y \RVA Y YY/Ye Between Groups
/g A £094/Y Within Groups
v £1Y) /00 Total

5 et aulin glate 4 cdm Al o 53 (015 eT s B O35 5o 31 Olicabs! 31
'a b oS bl o 0505T S, sl ST 0sa3T ey 5o 013507 0L

(Y‘ d_gub-) L& oalaiwl

03037 (i 450 O il 53 Juboxi ¥ 0 sleds Jgur

) Mean Sum of
Sig. F Df
Square Squares
/oY \TAR 41/AN ¥ Ya./8¢ Between Groups
Ya/¥1 V1 YYYY/Vo Within Groups
va YoreNna Total

3 om 038 Sl 05037 s Sl jas Ole (65T Llod 1487 513 Ol 09037 ) dons
ssbie 4 (P<t/v0 F = Y/¥V) 5,05 505 (glsbae Soslis 5,550 1yl 5 55T
45‘)‘ 9 u,;)‘}AT )‘ u 4;\?)\.@.? LSLA"}; )‘ é.ii C‘JS 4§ U'-’-‘ U’aﬁ"":; 9 s
ol oy s osliul(Tukey) S5 Oge3T Sl clilazils ¢ 2 5 Shes 555550
R db)\f s)?)bjjwu:&u:‘)ch)J?E.:b ol ajjf)‘.@g- Q‘Jw

2,555k 5 s S a) Cmolr 52 S (25,8 T I ey tzbls | 5 Shes

! One-way ANOVA



22

Sl S s 155aT 45 glaes 8 4 Lo 303 S il 1y p5seT (oS
b abeie (Cpimen 13 0L 3 6 e 3, Shes (disg 03,8 3L s 1 (o,
05,8 (Nidg odss Sijsel |y g, iS S S s ey LB s 6@3;33 Oy
55k es S 4 Sl 3y 0dkd alyl T 4 S5 5,55k S G5l
.c,*:\;‘_;;;ﬁa,;zﬁc@,fjp
2 68l laos S ol 015 5aT syl 5 Shas ¢ J2assy pl 55 K5 S5
N3 e 2y 8 I S0 4 (1S Gla 28T 55 (o 25 0Lt oSS 0 505T
o 3 05037 iy 53 alllas 3550 055 Slgr a s S S 0 Sle 238

J.&bu.af a)u J)b Cj&‘bd‘}ﬁj-"

095 Jlez 15 G S S 05031 (w9 O30T Ly D pod (uSlie 3£ 03led Sy

(SO B 255 3t G S 33953kt semocilS (2953 3595 b+ 3 gomo S
— . - . — b — — S Sl s
03050y Ol A OsTom 05T 03257 03057 Ay 0357 0305 i
ARV VIV ARVA YAV YY/Ab ARVZY YV/e 0 \N/¥O Q;Jr wl,&;a
ARVARA) YA/A- Y /YO YA/YO YY/ 0 /Y. ARVAIN /Y. Qé; 3}
YV/V YA/ Y\V/40 V4/40 YY/\ . 14/406 YV\/V- \4/A0 Gal,&;.\c

(ol 3553 (650 A B O 303T g 5 05057 i Dl s ke Y Sk 5
O30T o slis pl 035 Jlsline gy 5l oSl 0T 05 5 Hlgzr alssyde 505,
o Pl yde G 1S s s eslimal S gl ST ST S gl %
05,8 s odalin (g lsline (Ml 05,8 Slgm a 05031 e 5 0037 i Sl el
ST 03,8 P<+/00 d(08) = = #/8¥] o S5b 5,55k 5 e CadSS 50T
5 e 25T 05,8 P</00 dOV8) = = W] SU51E 5,55k s e eSS
1 SU513 2,555k 5 (e J550T 05,5 5 [P<e/00 d(10) = - 0V0] s 555k 5,5 55 3L
ot 9 03831 s Sl jed Olas 487 305 OLES 5 O a3T @ [P<i/:0 d(14) = - F/AV

..>)|::}q-j)bt»d)t&-lsn\}&-).l;Lg)l:éfuif)éojjf\cﬁoij



23

i Sl e Il algyde g,k ST usle o2 03,5 3, s S s
5 I35 I3 g 30sn 5 Osn3T Sl eslizal Loy S Sler a 0geiT ey 5 0e5T
= = VAN 2S5k 2,555k 5 s IS 5seT 058 53 oS 4 b it
CtV) = = VYT SU515 555550 5 e CadST 3500 058 ([P<e/00 (t(14)
05,5 5[P<+/+0 (t00) =~ /2] oS 5b 3,555k 5 g SiseT 05,5 P<+/00
505057 i Slei Ol [P<0/00 t(V4) = = /YV] o 8 3L 555550 5 w3507
Syl 5 g (g yloliae M| L@JTQ}.U'Tm
S A5 53 01550 T g )b 0505 g 5 05057 Sy Sl jad a2 shaie
Ol (glsline (oD sls Ol 5 s eslinwl 5 Oa3T 31 035 Sl ys (o,
3,05 55 3,555k € 5 aiseT Sldm 5 |8 055 Sl s o, RS S e
= - ¥/AV] u,f;p;,}s;p,,fumﬂyh,ﬁ:y@w,@QTC,.:qs
Ct08) = = YV oS SL syl s me el 058 ([P<i/00 ¢ t(1Q)
09,8 ([P</00 (t(08) = = ¥IVF] o S 5L 555550 5 i3l 05,8 [P<+/00

JP<e/0 8OV = VT oS 5L sy s e S5 seT

S5 4o § Lo 0
S L olan e IS 5 Sss SE sy 4 b S e S aallls
23 ol 05 saT oy b st 23155 sy 0 S5k 5 SLS1A slas, L
e S5 25 S5 b 0T amlie 5 als s 535 cal 555 (1S RS an
Lol 0Ly ok Gla ST a5seT &5 3pa0 aseie Jagh opl 3315,
Dlg B s Sl Y 5 e Gl ol (63505, g
AlCON- ) e oS Oz s3dmte Slainssy 2358 oo 05 el )b i) slate

Derakhshan, ) =l el 5 Olas s ¢«(Taguchi, 2008) f,fb «(Soler, 2015



24

Derakhshan & ) s, o, 5 Olix,s «(A, & Eslami-Rasekh, 2015
5 oo ld bl (I8 S s G oS Lyl Ll Bl sl sl (Arabmofrad, 2018
415 03 5l s ol b 015 5eT e OLS 6, sla 1S Culie ¢Sy 5 W 5 ol
GLob; olsle Cals s 4 Sl Sas an ST sls 55T 1jmme 5055 Soyg0
3l 3l o3l BLST j2gr 5 m o T 53 (o) 05 5,85k (o) O3 5 6T Ul
2B OLj L Las oo (Al 6T (53l 0L Olgie 4 45 2WOLj ¢ o ld shte Ll
35 Sy S S8 Ol e I ayls 5 asls el OT (ol gt ollss
Cals 6 555 03l T @ oyke o 35 55 50T s & i (kS s 28" g

(B OGS LT Jol 0L okl
Sl 03 o)l 0L OB Sl ST 55T A sl Ol ey ol s
OT 51 o2 I3 g ol ol ol 5550 (e B b ale 53 5 ) some ST s
L5 6,83k sl 52,08 5 cebie (ol bl L) somn (ST 55T 7 5L
035 0L o Jolos ol b 5 s oo 13 015 5aTOLS Hlastl 53 odd 28 (3lig)3 p5
2 pr Gl il Lne 2 S e 5 Ol 5 0T (Grne 1 (68 3k il b O3 50T
(bl CadSor ol (Nunan, 1989, p.10) obs bwy CadSS (o w5 sliul,
) daie 0L 4 Jaled 5 A 55 (5 8 58 4 553 OISGl 4T ol ST LIS 51 iy
NSy 50 & Sl b S 505 bikas T a5 5 35l oo ol 015 5aT 255 OL5 o)
STAL 55eT0b; 0T b oS cul 2l CadSS 55 (Ellis, 2006) ol ks 51 cpcoeas
SWle ol b 4l opl LS oslial las » ASTE L s &5 @ 8L s sl 0L
Taguchi & ) 5" =St (Tajeddin et al., 2012) of,Kes oIzt O
Zand-Moghadam, & Mohandes Samani, ) sl pAial (Kim, 2108

S5 3 S0 5,5 4 Wlodowy 4 pl 0 55 ba s onl 457 g 6l gunen (2021



25

Cel g Sl ide 31l OsaTOb) ol shte (205 el& )l 5 &bk 5 ) s
(i odalin Laosls Lo 31 s copmoman 3pd o0 LT olis, ghie il ol
b amlie 55 g 3 Sas Lagen S Tibos LIS 3,55k 45T Sl peT o)
s okd Sl 50T 0555 o 6T 4 o S50 5,505k &5 wmils I geT oy
35501 b lbs 0 JSKa 4 GLslE 3,55 50 5 &S Sl ol aBl pl s
338 2 55 T005 w3l 5Gons ip Lol ol (] 48 355 e3ls s 5 0T Conle
@53k el 25 55L & sse a5 65 1 05 o b @Bl K3 Sle «
o gia 3 LSS ar g s ol 4 5T 0L 25 g Shlted Conle s 4
e 4 SU315 s,k 8 S 5s ((BQE 2010) 5585 s sl s I
ol bles a5 OT ol 5 ot 4 MlS™ jaal OL5 457 55 00 Eoly i o Conle
Sl g o (Salemi et al., 2012) 01,8 5 o a5 5l ol pls b 5wl
2 St AU o 355l s sl ey 21 0l 5 Ol aallles ST 12
15 053 05 683k 53 01554 TOL;
3 o sl s 8 53 015 5aT s 5 Shes Eassy cnl 53 s S5
o 5 sy 300 A8 Sy 4 S EST a ys sl Wl p5seT
Jngu— 055 Sl gy L;)l:..éfui;f): Q\ijw)BEMMJ af)\}
ol Amsls 055 Al sde 5 058 5y gm s S RS 9 4 ol s e
& e 035 Sl 53 (6518 ST 5168 sl OT 51 50 Ll o Vel 505 50
(pen b eslial zia 038 Al Sodae 5 038 5, S slaiS
d\@,aﬁ‘xto.u\}sdu@usw)uopjwﬁ@uﬁugts,;@\&;w
e 1S ksl Y| e Ol 5 o o gden bl odd sty g S aS

Mew ) 358 g0 05,50 GBS S 15 Il O dle ¢ gyl O3 45 03 Canl 545



26

558 0 LT] Would you mind...» ... &lg s LT] «Could you...?» s
Al sy B 0L 05 Sl g 55 anh (gl le 457 5 45 0 0 IS4 (6. 12k
23 o Ob) (1 Sl i s sl o J s ok el
I3 S o AST SL515 5,5k S esliul 55 5 sme S 5 Sy, B
2 eism ol iy SlE 4 Ol T 0050 S b p L8 5y 55 glays suone
o ooyt s ol 4 3 cpl gl S gone 5 g $SGST gyl 0L B g
33 o Celad S5 15y 3y g0 oS Gl ST Ll s Cenlastls o iS iS
B 0L b T Jsl 0L Jlaml glacals 5 08 WS oS5 Uyl 05 3,5 ks
S g cpl Ko Cugdon udls ol tags ey s sdow I S Ol o 5 1)
) 03 (ot 3 5 Sloa el 015 paT g )b L a3y 53 D8 ST 0S8
Jols Lozl it 20l 5 oSOT Jlo s uSTE (058 Gl S 5 o s,
5 SUIA 0k 5 bbb Gl addlas 55l esdle g 1S gla RS
s anlllan 5 151 015 50T oo )6 4 oy 5505 g1t K0 5 s oslinal o S50 5,555 3L
& o O3 Oluye 1y shoe 5 (6,55 Blod & Wi5 o 2as ol S cbl
43,5530 Bl 5 oyl OL5 (el shie 63208 5 S3e B30T 53 OUL sl 8
ols el g (bl JiIS S e g 53 (Ol gl eyl gl gt slallas
dsn Db gl WS sy ol mB correr AL ke T b e

6‘}{ L;)t.if 6\#&5} SW)G QL) wu)}k..a LS‘;)}‘T J‘}A ‘:}iju\: )JJ':de‘)b



27

o3 by (b 53 s ol 8os (s 1338 Wl jise s dide QUL sl 8
L OBl cpl 5 35 alss w155 OBLS b 4 (o) OL) E5 50T ST e
0L gmlid ) shata e plal i1y gu)d Slaael s 5 (cwys ol S 5,57 2l
S 1y oglle bl sl Al 0T )b O elul b aules 1 b
o) ol 5 A8l o 5 n 0L 53 (S 5 bt S0 55T Ob-b el

.&J;Maﬁﬁj}:

&b
adlae 1 ol st (Hlg sl Hs el 3,550 S ) (VFRR) Ll (pdiads;
o e mlas 015 50T ooy

FY\-YAY OVl ale
355550 @l 4 syl OL3 Ote S5 ow (VP ) STl 5 o oDl 5 el piadi
03 IS 5y plid el

AWV =N Pl il ol (sl aoliyy 5 O g0 (53T anliiag
Gl gl 1S W5 slas aly glablis )y (0Y49) Lssy go Sbs . el piad
)Josjfc,.fdléu}oajfg;jé\}»

OVF i slatilny Solallls 4olilzs SULG oSN L OULS oyl dglin 165 puund
Ry
4 el 5 el s, 5L OYRY) Dbl as o ¢ OYslazel 5 51 als ¢ ol e
b sls WIS js s 0T

BFXN DY QUL iy b 0 (o6 O S jsaT a0l gy 55 01 5aT
Oy s aly (VFAY) Lo el 3,3 STy 5 w085 ciumly (Dol (. Dlsla o e OLSLE
5 O 50T o) s o 1L

YA DY OUL s 0 ey DL 50T a0l g 3y UL s L
RIH VNI PP PRSPPI o gt g () LR D BPV P AP 0% VR
woli pin gz 015 50T ) 5

NOV=AY ) OB )6 1o a0 i g5 Ol 55 g0 T


https://ensani.ir/fa/article/journal-number/51444/%D9%BE%DA%98%D9%88%D9%87%D8%B4%D9%86%D8%A7%D9%85%D9%87-%D8%A7%D9%86%D8%AA%D9%82%D8%A7%D8%AF%DB%8C-%D9%85%D8%AA%D9%88%D9%86-%D9%88-%D8%A8%D8%B1%D9%86%D8%A7%D9%85%D9%87-%D9%87%D8%A7%DB%8C-%D8%B9%D9%84%D9%88%D9%85-%D8%A7%D9%86%D8%B3%D8%A7%D9%86%DB%8C-%D8%B3%D8%A7%D9%84-21-%D9%81%D8%B1%D9%88%D8%B1%D8%AF%DB%8C%D9%86-1400-%D8%B4%D9%85%D8%A7%D8%B1%D9%87-1-%D9%BE%DB%8C%D8%A7%D9%BE%DB%8C-89-

28

QL‘) uﬁ)‘.i Q)Lg.a BE (_;)L‘;ﬁ:y' W .>J‘5>-‘)L .(yvay) e ae:\j‘/x‘é— 9 doee c&;w.i
SCdlS 2 55k 4 LT e g0

NFNV N ooyl sl o bl slgias 2

References

Afrouz, M., Alkawaz, A., Nejad Ansari, D., & Dabaghi, A. (2023). The
effect of explicit pragmatic instruction on Iraqi EFL students' production
of speech acts: Pragmalinguistic vs. sociopragmatic errors in focus.
Journal of English Language Teaching and Learning, 15(31), 1-17.

Alcdn-Soler, E. (2007). Fostering EFL learners’ awareness of requesting
through explicit and implicit consciousness-raising tasks. In M.P. Garcia
Mayo (Ed.), Investigating tasks in formal language learning, (pp.
221-241). Multilingual Matters.

Alcén-Soler, E. (2015). Instruction and pragmatic change during study
abroad email communication. Innovation in Language Learning and
Teaching, 9, 34-45.

Alcdn- Soler, E., & Marti'nez-Flor, A. (2005). Editors’ introduction to
pragmatics in instructed language learning. System,33(3), 381-384.

Austin, J.L. (1962). How to do things with words. Clarendon Press.

Bardovi-Harlig, K. (2001). Evaluating the empirical evidence: Grounds for
instruction in pragmatics? In K.R., Rose, & G. Kasper (Eds.),
Pragmatics in language teaching. (pp. 13-32). Cambridge University
Press.

Bardovi-Harlig, K. (2013). Developing L2 pragmatics. Language Learning,
63(1), 68-86.

Bardovi-Harlig, K. (2018). Teaching of pragmatics. In J.I. Liontas (Eds.),
The TESOL encyclopedia of English language teaching (pp.1-7). Wiley-
Blackwell.

Baron, J., Luz Celaya, M., & Levkina, M. (2020). Learning pragmatics
through tasks when interaction plays a role. Applied Pragmatics, 2(1), 1-
25.

Blum-kulka, Sh., & Olshtine, E. (1984). Requests and apologies: A cross-
cultural study of speech act realization patterns (CCSARP)1. Applied
Linguistics, 5(3), 196-213.

Derakhshan, A., & Arabmofrad, A. (2018). The impact of instruction on the
pragmatic comprehension of speech acts of apology, request, and refusal
among lranian intermediate EFL learners. English Teaching & Learning,
42(1), 75-94.

Derakhshan, A., & Eslami-Rasekh, Z. (2015). The effect of consciousness-
raising instruction on the pragmatic development of apology and request.
TESL-EJ, 18(4), 1-24.

Derakhshan, A., & Shakki, F. (2020). The effect of implicit vs. explicit
metapragmatic instruction on the Iranian intermediate EFL learners’


https://www.wiley.com/en-us/search?pq=%7Crelevance%7Cauthor%3AJ.+I.+Liontas

29

pragmatic comprehension of apology and refusal. Journal of Language
Research, 12(35), 151-175.

Egi, T. (2010). Uptake, modified output, and learner perceptions of recasts:
Learner responses as language awareness. The Modern Language
Journal, 94(1), 1-21.

Ellis, R. (2003). Task-based language learning and teaching. Oxford
University press.

Ellis, R. (2006). The methodology of task-based teaching. Asian EFL
Journal,8(3),19-45.

Eslami-Rasekh, Z., Eslami-Rasekh, A., & Fatahi, A. (2004). The effect of
explicit metapragmatic instruction on the speech act awareness of
advanced EFL students. TESL-EJ, 8(2).

Fotos, S., & Ellis, R. (1991). Communicating about grammar: A task-based
approach. TESOL Quarterly, 25(4), 605-628.

Fukuya, Y.J., & Zhang, Y., (2002). The effects of recasts on EFL learners’
acquisition of pragmalinguistic conventions of request. Second
Language Studies, 21(1), 1-47.

Ghiasian, M.S., & Eslami Rasekh, Z., Vakilifard, A. & Sedaghat, E. (2013).
Requesting strategies: A comparative study among Persian speakers and
foreign Persian learners. Journal of Teaching Persian to Speakers of
Other Languages, 2(2), 3—29. [In Persian].

Gonzélez-Lloret, M. (2018). Pragmatics in technology-mediated contexts.
In A. Sanchez- Hernandez, & A. Herraiz-Martinez (Eds.) Learning
second language pragmatics beyond traditional contexts (pp. 17-48).
Peter Lang.

Kasper, G., & Rose, K.R (Eds.). (2001). Pragmatics in language teaching.
Cambridge University Press.

Kasper, G., & Rose, K.R. (2002). Pragmatic development in a second
language. Blackwell.

Kasper, G., & Rover, C. (2002). Pragmatics in second language learning. In
E. Hinkel (Ed.), Handbook of research in second language teaching and
learning (pp. 317-334). Lawrence Erlbaum Publishing.

Khanlarzadeh, M., & Nemati, M. (2012). Written corrective feedback in
second language writing: Does SEMI-feedback suffice? Journal of
Foreign Language Research, 4(1), 147-166.

Kim, Y. (2022). The interface between instructed L2 pragmatics and TBLT
research: A review of instructional materials. Applied Pragmatics, 4(2),
159-177.

Koike, D.A. (1989). Pragmatic competence and adult L2 acquisition: Speech
acts in interlanguage. The Modern Language Journal, 73(3), 279-289.
Koike, D.A., & Pearson, L., (2005). The effect of instruction and feedback in

the development of pragmatic competence. System, 33(3), 481-501.

Littlewood, W. (2007). Communicative and task-based teaching in East

Asian classrooms. Language Teaching, 40(3), 243 — 249.


https://www.researchgate.net/journal/Language-Teaching-1475-3049

30

Lyster, R., & L. Ranta. (1997). Corrective feedback and learner uptake.
Studies in Second Language Acquisition, 19(1), 37-66.

Malmir, A., & Derakhshan, A. (2020). The socio-pragmatic, lexico-
grammatical, and cognitive strategies in L2 pragmatic comprehension:
The case of Iranian male vs. female EFL learners. Iranian Journal of
Language Teaching Research, 8(1), 1-23.

Martin-Laguna, S. (2020). Tasks, pragmatics and multilingualism in the
classroom. A Portrait of Adolescent Writing in Multiple Languages, (pp.
20-36). Multilingual Matters.

Martin-Laguna, S., & Alcon-Soler, E. (2013). The effect of proficiency and
interlocutor on learners’ performance during refusal focused tasks. In A.
Llanes Bard, L. Astrid Ciro, L. Gallego Balsa, & R.M. Mateu Serra
(Eds.), Lingistica aplicada en la era de la globalizacion [La Linguistica
Aplicada en I’era de la globalitzacio/Applied Linguistics in the age of
globalization], (pp. 80-87). Publicacions de la Universitat de Lleida.

Martinez-Flor, A. (2004). The effect of instruction on the development of
pragmatic competence in the English as a foreign language context: A
study based on suggestions (Doctoral dissertation). Universitat Jaume I.

Martinez-Flor, A., & Fukuya, Y. (2005). The effect of instruction on the
development of pragmatic competence in the English as a foreign
language context. System, 33(3), 463-480.

Mey, J.L. (2001). Pragmatics: An introduction. Blackwell.

Modarresi Tehrani, Y., & Tajali, M. (2013). The request speech act: A
comparison between Persian speakers and Persian learners, Journal of
Teaching Persian to Speakers of Other Languages, 1(2), 83—107. [In
Persian].

Nassaji, H. (2020). Assessing the effectiveness of interactional feedback for
L2 acquisition: Issues and challenges. Language Teaching, 53(1), 3-28.

Nemati, M., & Khanlarzadeh, M. (2014). Written corrective feedback in
second language writing: Does SEMI-feedback suffice? Journal of
Foreign Language Research, 4(1), 147-166. [In Persian].

Nunan, D. (1989). Designing tasks for the communicative classroom.
Cambridge University Press.

Olshtain, E., &. Cohen, A.D. (1990). The learning of complex speech act
behavior. TESL Canada Journal, 7(2), 45-65.

Plonsky, L., & Zhuang, J. (2019). A meta-analysis of second language
pragmatics instruction. In N. Taguchi (Ed.), Routledge handbook of
SLA and pragmatics (pp. 287—-307). Routledge.

Rose, K. R, & Ng. C. (2001). Inductive and deductive teaching of
compliments and compliment responses. In K. Rose, & G. Kasper.
(Eds.), Pragmatics in language teaching (pp. 145-170). Cambridge
University Press.



31

Sahraie, R.M., & Etemad Eslami, M. (2013). Corrective feedback and
responses from Persian learners, Journal of Teaching Persian to
Speakers of Other Languages, 2(2), 31-56. [In Persian].

Salemi, A., Rabiee, M., & Ketabi, S. (2012). Effects of explicit/implicit
instruction and feedback on the development of Persian EFL learners’
pragmatic competence in suggestion structure. Journal of Language
Teaching and Research, 3 (1), 188-199.

Searle, J. R. (1969). Speech acts: An essay in the philosophy of language.
Cambridge University Press.

Shahsavar, M., Alavi, S. M., & Norouzi, M. H. (2018). Dynamic assessment
of pragmatic competence: A case of speech acts of apology and request.
Journal of Foreign Language Research, 8(1), 187-206.

Shakki, F., Naeini, J., Mazandarani, O., & Derakhshan, A. (2020). Instructed
second language English pragmatics in the Iranian context. Journal of
Teaching Language Skills, 39(1), 201-252.

Shakki, F., Naeini, J., Mazandarani, O., & Derakhshan, A. (2023). A meta-
analysis on the instructed second language pragmatics for the speech
acts of apology, request and refusal in an Iranian EFL context. Language
Related Research, 13(6), 461-510.

Shi, X. (2014). On cross-cultural pragmatic failures in C/E interpretation.
Theory and Practice in Language Studies,4(5), 1033-1037.

Taguchi, N. (2006). Analysis of appropriateness in a speech act of request in
L2 English. Pragmatics, 16(4), 513-535.

Taguchi, N. (2007). Development of speed and accuracy in pragmatic
comprehension in English as a foreign language. TESOL Quarterly,
41(2), 313-338.

Taguchi, N. (2008). The role of learning environment in the development of
pragmatic comprehension: A comparison of gains between EFL and
ESL learners. Studies in Second Language Acquisition, 30(4), 423— 452.

Taguchi, N. (2018). Advanced pragmatic competence. In P. A. Malovrh, &
A. Benati (Eds.), The handbook of advanced proficiency in second
language acquisition (pp. 505-526). Wiley-Blackwell.

Taguchi, N., & Kim, Y. (2018). Task-based approaches to teaching and
assessing pragmatics. John Benjamins.

Tajeddin, Z., & Mohammad Hosseinpur, R. (2014). The impact of deductive,
inductive, and L1-based consciousness-raising tasks on EFL learners'
acquisition of the request speech act. The Journal of Teaching Language
Skills (JTLS), 6(1), 73-92.

Tajeddin, Z., Keshavarz, M.H., & Zand-Moghadam, A. (2012). The effect of
task-based language teaching on EFL learners’ pragmatic production,
metapragmatic awareness, and pragmatic self-assessment. Iranian
Journal of Applied Linguistics (1JAL), 15(2), 139-166.



32

Tajeddin, Z., & Tayebipour, F. (2012). Interface between L2 learners’
pragmatic performance, language proficiency, and individual/group
ZPD. Applied Research on English Language, 4(1), 31-44.

Tan, Z. (2016). Benefits and implementation challenges of task-based
language teaching in the Chinese EFL context. International Journal for
Innovation Education and Research, 4(3), 1-8.

Vahid Dastjerdi, H., & Rezvani, E. (2010). The impact of instruction on
Iranian intermediate EFL learner’s production of requests in English.
Journal of Language Teaching and Research, 1(6), 782—790.

Yang, L., & Ke, C. (2021). Proficiency and pragmatic production in L2
Chinese study abroad. System 98, 102475.

Yousefi, M., & Nassaji, H. (2019). A meta-analysis of the effects of
instruction and corrective feedback on L2 pragmatics and the role of
moderator  variables: Face-to-face  vs. computer-mediated
instruction. International Journal of Applied Linguistics, 170(2), 277—
308.

Zand-Moghadam, A. (2020). The role of corrective feedback in developing
pragmatic competence: The study of intermediate Persian language
learners. Language Science, 7(11), 297-322. [In Persian].

Zand-Moghadam, A., & Eslami, F. (2021). An investigation into Persian
language teachers’ attitude toward oral corrective feedback in classroom.
Critical Studies in Texts & Programs of Human Sciences, 21(1), 113
132. [In Persian].

Zand-Moghadam, A., & Mohandes Samani, F. (2021). Effect of information-
gap, reasoning-gap, and opinion-gap tasks on EFL learners’ pragmatic
production, metapragmatic awareness, and comprehension of
implicature. TESEL- EJ, 25(1), 1-23.

Zand-Moghadam, A., & Vafaeimehr, R. (2017). A contrastive study of
agreement and disagreement strategies in facebook: Persian vs. English.
New Media Studies, 3(13), 137-166. [In Persian].

Zavialova, A. Formulaic language in the acquisition of L2 pragmatic
competence in a community-based classroom. TESL-EJ, 27(1).


https://www.jbe-platform.com/content/journals/17831490
https://criticalstudy.ihcs.ac.ir/?_action=article&au=73430&_au=Amir++Zand-Moghadam&lang=en
https://criticalstudy.ihcs.ac.ir/?_action=article&au=80432&_au=Faranak++Eslami&lang=en
https://nms.atu.ac.ir/?_action=article&au=41401&_au=Amir++Zandmoghadam&lang=en

33

The Effect of Task-based Instruction and Corrective Feedback on

Pragmatic Development: The Study of Intermediate Learners of Persian

Amir Zand-Moghadam?
Zahra Tahavvori?
Received: 2023/09/08
Accepted: 2023/11/00

1. INTRODUCTION

Developing pragmatic competence as a component of communicative competence
has been emphasized b many L2 scholars. This competence enables L2 learners to
use their linguistic resources to produce contextually appropriate utterances. That is
to say, learning a second language is not limited to developing the linguistic
competence; learning L2 functions and speech acts, pragmatic routines, politeness
system, etc. is a necessary aspect of second language learning.

Research has shown that even advanced L2 learners may have difficulty with the
pragmatic aspect of the second language they are learning. Given this importance,
many scholars believe that knowledge of L2 pragmatic system can be developed by
instruction. Thus, teaching L2 pragmatics is now emphasized in many studies.
Because of the fact that the pragmatic system is one aspect of the learners’
interlanguage, this is technically called Interlanguage Pragmatics (ILP). ILP is
rooted in both second language acquisition and pragmatics. What is important in ILP
is which method or mode of instruction to follow when teaching L2 pragmatics.
Throughout the literature, some researchers have compared explicit with implicit
methods. Others have focused on inductive and deductive modes of instruction.
Recently, however, a few studies have examined the effect of task-based instruction
(TBI) on L2 learners’ pragmatic competence. They observed that TBI can be helpful
in developing many aspects of L2 learners’ pragmatic competence. Also, studies on
corrective feedback (CF) have focused on the development of pragmatic competence
as a result of providing different types of CF. However, there is still no definite
answer to the question “what is the best method to teach ILP?”. On the other hand,
in most of the studies on pragmatic competence development and ILP, the English
language has been the target language. This means that the effectiveness of
instruction and different ways of teaching on pragmatic competence development
has not been widely verified in other languages as the targets of second language
learning.

Given the fact that no comprehensive study has ever investigated the effect of TBI
and CF on Persian language learners’ pragmatic competence, this study was an
attempt to examine the possible impact(s) of TBI and CF on intermediate Persian
learners’ production of the speech acts of request, refusal, and apology.
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2. MATERIALS AND METHODS

To conduct this study, 80 Persian language learners at the intermediate level were
selected based on convenience sampling method. The participants were then
randomly assigned to four groups: (1) TBI and metalinguistic feedback, (2) TBI and
recast, (3) Non-TBI and metalinguistic feedback, and (4) Non-TBI and recast. Then,
a valid and reliable written discourse completion test (WDCT) on the three speech
acts of request, refusal, and apology was used as both the pre- and post-test. All the
participants in the four groups received their treatment in nine sessions and each
session lasted for thirty minutes. The TBI groups were given some tasks which were
designed based on Ellis’s (2003) model. In fact, a collection of different types of
tasks was provided as a pamphlet. The instruction in the TBI group was also based
on three phases of pre-, while-, and post-task. However, the non-TBI groups were
taught the three speech acts traditionally. After nine sessions, the participants were
given the WDCT as a post-test.

3. RESULTS AND DISCUSSION

Ath the end of the study, the responses of the members of the four groups in the pre-
and post-test were compared and analyzed statistically. The findings revealed that all
the four groups’ production of the speech acts of request, refusal, and apology
developed from the pre-test to the post-test. Then, because the four groups were
homogeneous in terms of pragmatic production at the beginning of the study, their
productions in the post-test were compared statistically. The results showed that the
four groups’ performances in the post-test were different. It was also found that the
TBI and metalinguistic feedback group outperformed the other groups.

4. CONCLUSION

This study aimed at teaching the speech acts of the Persian language to non-Iranian
learners of Persian. Based on the findings of this study, it can be concluded that
instruction of Persian pragmatic system can enhance Persian learners’ pragmatic
competence. It can also be concluded that task-based instruction of Persian speech
acts, compared with non-task-based instruction, can develop the pragmatic
production of non-lranian learners of the Persian language. Also, metalinguistic
feedback, compared with recast, can affect Persian language learners’ pragmatic
competence positively.

Keywords: Interlanguage pragmatics (ILP), Speech act, Task-based instruction,
Recast, Metalinguistic feedback
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